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Abstract 
This study examined the methodology of a compulsory, assessed, intensive reading course at a Turkish university for 
undergraduate students who were going to study Medicine in Bulgaria. An outsider evaluation was conducted through a 
structured observation checklist followed by a post-observation interview with the practitioner. The checklist was also used as the 
semi-structured interview tool for data triangulation. The results showed that the dominant methodology was text-based and 
lexical. The practitioner as a facilitator provided immediate feedback and used activities focusing on text analysis. Although 
teaching of lexicon and translation of texts might sometimes be criticized, the interview data showed that the methodology 
matched students’ needs.  
Keywords: ESP, course evaluation, teaching methodology, outsider evaluation 
1. Introduction 
Teaching English for Specific Purposes (ESP) has been around for some decades now, and as the name suggests, 
ESP is designed for a particular group of learners having special learning needs for a specific target situation. 
Meeting the needs and making use of the underlying methodology, materials, activities, and assessment techniques 
of the learners’ field of study serve as the absolute characteristics of ESP (Dudley-Evans and St John, 1998). In this 
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frame, the emphasis on learners’ specialism and the need to address their target needs (Robinson, 1991) require ESP 
practitioners to adopt a distinguishable methodology.  
As conceptualized by Dudley-Evans and St John (1998) and Hutchinson and Waters (1987), ESP 
methodology refers to the way and type of interaction between ESP practitioners and learners. In this interaction, 
practitioners need to develop an appropriate pedagogy which is sensitive to their own specific contexts, which may 
stem from their own accumulated classroom experiences giving way to a “teacher-generated theory of classroom 
practice” (Littlewood, 2014: 292).  Therefore, it is crucial to investigate the pedagogical choices made by ESP 
practitioners and the way these choices are put into practice since they are directly linked to effective learning. One 
way of undertaking this is to evaluate the methodology component of ESP courses to understand whether they 
actually match course aims and meet learners’ needs (Hutchinson and Waters 1987; Dudley-Evans & St John, 1998; 
Momeni & Rasekh, 2012).  
With this understanding, the present study attempts to examine the methodology of a reading skills course 
designed for a group of undergraduate medical students and seeks answers to the following research question:  
What are the methodological choices adopted by the ESP practitioner for a reading skills course with regard 
to teaching methodology, teaching style, and type of feedback?
2. ESP and Course Evaluation  
In every teaching, evaluation is an important component in assisting teachers to fulfill their roles.  As a 
significant part of ESP course design, the process of gathering information about the impact of teaching practice on 
student learning, analyzing and interpreting this information, and responding to and acting on the results, is valuable 
for several reasons. First, they are a means to produce useful feedback, with which teachers and schools can use to 
improve the quality of instruction. Second, they are beneficial because instructors can review how others interpret 
their teaching methods, thereby improve their instruction. Third, the information can also be used by administrators 
to make formative recommendations and summative decisions (e.g., decisions about promotion, tenure, salary 
increases, etc.). In short, as suggested by many researchers (see Rahman 2006; Momeni & Rasekh, 2012), ESP 
course evaluation is an ultimate measure for making decisions on curriculum changes, documenting events, 
measuring cost-effectiveness, identifying intended and unintended outcomes, and clarifying the objectives.  
Whether summative (explicit) or formative (implicit), evaluation is an essential stage of any ESP course 
and an inseparable part of course design, which encompasses needs analysis, syllabus design, materials preparation, 
method and activities selection and implementation, and assessment (Momeni and Rasekh, 2012). As commonly 
known, while formative evaluation takes place during the course to give clues to practitioners about learners’ grades, 
participation, motivation as well as the effectiveness of teaching methodologies and activities, summative evaluation 
takes place at the end of the course to determine if the course meets its design criteria and does the job for which it 
was designed (see Mohanty, Gretes, Flowers, Algozzine, & Spooner, 2005; Stieger & Burger, 2010; Momeni & 
Rasekh, 2012). Disregarding the approach to evaluation, course evaluation underpins the importance of collecting 
data in order to understand how learning needs are addressed. 
Course evaluation can be carried out by an insider or outsider evaluator. However, both forms of evaluation have 
advantages and disadvantages (Hutchinson & Waters, 1987). Although the outsider may be objective, the sense of 
being evaluated may cause a threat to both learners and teachers. On the other hand, insider evaluation which may 
be done by teachers may not provide reliable data for administrative decisions. Therefore, both type of evaluations 
can be conducted to validate the results.  
Finally, although there is no single means to conduct course evaluation, it can be done via the use of several data 
collection techniques, such as surveys or a summary of responses to questionnaires, formal or informal talks, 
interviews, observations, and checklists. Whatever the means are, combination of appropriate ones can definitely 
provide invaluable feedback for the identification of areas in which some revisions and improvements might be 
made.  
In the present study, an implicit, formative, and outsider course evaluation was conducted to find out the 
methodology adopted for an ESP reading skills course and to see if it matches to the course objectives and students’ 
needs.
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3. Method 
3.1. Data collection methodology and instrumentation 
Adopting a qualitative approach to the collection of data, this study made use of classroom observation and semi-
structured interview, which were guided by a checklist (see Appendix) developed by the researchers. The checklist 
included some sections aimed to gather information about basic characteristics of the course, teaching approaches & 
methods, teaching style of the practitioner, and type of feedback. The items included in each of these sections were 
drawn from the related body of literature. After the initial version was formed, the checklist was validated through 
researchers’ negotiations and was made ready for data collection.  
3.2. Setting and participants  
The current study was carried out at a state university in Turkey. The university had been running the reading 
skills course within the framework of a bilateral agreement which was signed in 2005 with a Bulgarian university. 
With the collaboration of both universities, an office named as Bulgaria Meeting Center had been set up to process 
the applications of Turkish students who wanted to study in Bulgaria on the condition that they passed the university 
entrance exam and were qualified to be placed in a bachelors program in Turkey. In the office, there was staff 
appointed by the Bulgarian university to work on their behalf in Turkey. One of the terms in the agreement was 
asking the Turkish university to prepare the students who were accepted to the Bulgarian university. The preparation 
was mainly focusing on the study of English language which was the medium of instruction at the Bulgarian 
university.  
In that context, the course practitioner was chosen as the main participant of this study. The practitioner, who had 
been running the reading skills course for 5 years at the time of data collection, was a lecturer at the English 
language teaching department of the Turkish University, and had 15 years of teaching experience. He was originally 
from Bulgaria, and all the ESP courses had been taught by him possibly because he was thought to establish a better 
rapport with students who were going to study at a Bulgarian University. Additionally, he was also studying for his 
PhD degree in English language teaching, and at that time was also taking ESP courses as part of coursework in the 
doctoral program.   
3.3. Evaluand: Reading skills course  
 The reading skills course under evaluation was designed for a group of undergraduate medical students who 
were going to study medicine in Bulgaria. The students taking the course at the time of evaluation were 5 males and 
3 females, between the age of 18 and 22. As previously mentioned, to be able to be accepted to study in Bulgaria, 
firstly they were required to pass the university entrance exam in Turkey.   
The agreement mandated the students to complete a year of preparation study at the Turkish university where 
they had been planned to take intensive, assessed, and compulsory EAP and ESP courses. The course was clearly 
referred to be compulsory and intensive as it was part of a preparation year-study formally required by the university 
before the students fully started to study medicine. The EAP course which preceded the ESP course took 7 months, 
600-hour of in-class instruction, then was followed by the reading skills course for four weeks with 24-hour of 
classroom instruction. Although there was no formal needs analysis conducted by the practitioner, the courses were 
shaped by a set of needs that had been predetermined by the Bulgarian university. While the EAP course was 
basically designed to help students gain all four macro skills of listening, speaking, reading, and writing through 
separate courses, the ESP course only dealt with the reading skills which was thought to be the most relevant skill in 
relation to the other macro skills and their academic studies in Bulgaria. Some reading skills such as skimming, 
scanning, close-reading, and speed-reading were taught throughout the course. These aims were followed by 
objectives appropriate for each skill such as “finding, rephrasing, underlining the topic sentence, main ideas, and 
supporting ideas” for close reading. In addition to reading skills, the course also aimed to develop vocabulary 
knowledge and study skills such as dictionary use. All these skills were delivered through the content covered by a 
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coursebook which was also selected by the Bulgarian university as the main material. However, this did not mean 
that it was the only source. Rather, some other ready-made materials, such as dictionaries and videos were also used 
to complement the content addressed though the book. Additionally, besides the test that the students would take at 
the end of the course, they were regularly being assessed through exams. Thus, based on their grades, they were 
going to receive a certificate. Therefore, it was also seen to be an assessed course.  
3.4. Data collection procedure 
The collection of data was completed in three phases; pre-observation meeting, observation session, and post-
observation interview. The day before the observation, the researchers and the ESP practitioner got together for the 
pre-observation meeting where firstly the practitioner’s consent was gathered for both his participation in the study 
and the observation of his class. The practitioner was informed about the focus of observation and an appointment 
was set for the observation session. At the second part of the meeting, detailed information about the course, 
regarding the way learner needs were determined, the aims and objectives set for the course, the type of the course, 
the students’ characteristics, the course duration, and the teaching materials were elicited, and field notes were 
taken.   
On the day of the observation, the course was observed for two hours. At the very beginning of the observation, 
the students were informed about the aim of the observation to make them feel comfortable and relaxed. The 
observation was guided by the observation checklist and focused on teaching methodology adopted by the 
practitioner, his teaching style, and type of feedback he provided. 
At the end of the course, the researchers and the practitioner had the post-observation meeting to validate the 
observation data through member check, a technique in qualitative research that helps improve internal validity of a 
study (Creswell, 1994). Thus, the observation data were shared with the practitioner so as to get in-depth view and 
expand the data.  
4. Findings and discussion 
As stated earlier, this study aimed to find out; the methodological choices adopted by the ESP practitioner for a 
reading skills course with regard to teaching methodology, teaching style, and type of feedback. To seek answers to 
these issues, the observation and post-observation data were put together and analyzed.  
The data showed that the teacher used text-based approach as the activities done in the classroom focused on text 
analysis involving the use of paraphrasing, gap-filling, text reconstruction to develop skills of reading 
comprehension. Besides, the students were asked to transform the text into graphical form. Summarizing was also 
based on text transformation. Identification of true and false statements was aimed at checking comprehension since 
the students were not asked to make any changes in the text, but were expected to demonstrate their comprehension 
skills. Summarizing text and presenting it in another form seemed to be highly creative tasks required 
comprehension and reproduction skills as well as the knowledge of the language allowing learners to use words and 
sentences different from given in the text but conveying the same meaning.  These indicated the practitioner mainly 
adopted a text-based methodology to the teaching and development of the students’ reading skills. However, as 
working on a text is not free from making use of the vocabulary in the text, the methodology was also observed to 
be complemented with the lexical methodology since the practitioner was seen and also reported to focus on fixed 
expressions and terminology frequently appearing in the texts. Besides, while working on the texts, the practitioner 
and the students were seen to put more emphasis on vocabulary rather than the structural features of the texts.  
As for the teaching style, the practitioner was observed to create opportunities for the students to learn by trying 
to engage them with the learning materials as much as possible. In doing so, the practitioner was also trying to create 
an interactive and a collaborative learning environment. Additionally, the interview data revealed that he was 
responsible for planning, implementing, and assessment together with the evaluation of the effectiveness of the 
whole teaching and learning process. Besides, as the facilitator, the practitioner attempted to provide circumstances 
that would enable the students to be engaged with the learning opportunities and construct their own understandings 
and skills. Surely, practitioners adopt more than one and only role which was the same for the practitioner too. 
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However, together with being an assessor, a designer and an implementer in the process, the practitioner in this 
course was seen more to be a facilitator which he also stated to be.   
Another issue being observed and also sought through the interview was the type of feedback provided by the 
practitioner. Both data sets showed that the practitioner was making use of personal, oral, and immediate feedback, 
which might be regarded as a natural component of a receptive skill course, where the practitioner’s guidance was 
dominant. Although the students were observed to be not so much active, the teacher’s feedback seemed to be 
effective for keeping them involved in the activities being done individually, in pairs, and even in small groups.  
5. Conclusion 
The major areas under investigation in this study through the observation and post-observation interview were 
practical concerns related to the teaching methodology adopted, teaching style preferred, and type of feedback given 
in an ESP reading skills course. As it was observed, the analysis of the data showed that the course method seemed 
to be effective to achieve the aims and objectives set for the course. However, it should be underlined that every 
course has its merits, and no teaching methodology is perfect, but such an ESP course would become more effective 
and fruitful for learners if the practitioners adopt a combination of different methodologies since eclectic method is 
the best appropriate one for any course (Mellow, 2002).  
Also, as a dynamic and an on-going process, course evaluation may include the stakeholders as well. The 
stakeholders such as the practitioner, learners, administrators or if there is any, sponsors could take part in the 
evaluation to contribute to a multi-perspective evaluation.  Last, but not least, evaluation is a must in any course, 
since the results can feed pretty well curriculum changes, documentation of process and products, cost-effectiveness, 
identification of intended and unintended outcomes, revision and clarification of course objectives, and guiding the 
design of similar courses (Hutchinson and Waters, 1987). 
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COURSE EVALUATION (OUTSIDER EVALUATION) 
Summative (explicit)  Formative (implicit)
Course overview: 
Needs analysis: _____________________________________________________________________ 
Aims of the course: __________________________________________________________________ 
Objectives of the course: _____________________________________________________________ 
Type of course: _____________________________________________________________________ 
Target learners: ____________________________________________________________________ 
Course duration: ___________________________________________________________________ 
Teaching materials: 
 Ready-made materials    Teacher-generated materials
Teaching methods: 
Communicative approach Discourse analysis method
Lexical approach  Genre analysis method
Task-based approach Eclectic approach





Teaching style of the practitioner: 
Expert      Facilitator 
Formal authority     Personal model 
Type of feedback: 
 Oral (immediate) feedback   Written (delayed) feedback
Syllabus type: 
Content or product (grammatical or structural syllabus; notional-functional syllabus; situational syllabus; 
topic syllabus; content based syllabus)
Skills (listening, speaking, reading, writing)
Method or process (process syllabus; procedural or task-based syllabus; learning-centred or negotiated 
syllabus)
Appendix A. Course Evaluation 
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